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TWO FROJECTS INITIATEC BY THE HEW YORK CITY BOARC OF
ECUCATION TO IMFROVE A CAREER GUICANCE FROGRAM FOR EIGHTH-
ANC NINTH-GRACE STUCENTS WERE EVALUATED. NEW CURRICULUMS FOR
THE CLASSES WERE CREATEC ANC FOUR TEACHER TRAINING SESSIONS
ON THEIR USE WERE GIVEN. THE EVALUATORS ASSESSEC THE
ACHIEVEMENT OF THE BOARC'S GOALS THROUGH QUESTICNNAIRES,
INTERVIEWS, ANC OBSERVATION, BUT WERE GREATLY HANCICAFFEC BY

_ THE UNAVAILABILITY OF THE CURRICULUM GUIDES, BY THE LESS THAN

40 FERCENT RESFONSE TO THE QUESTIONNAIRES, ANC BY GREAT TIME
FRESSURES. RECOMMENDATIONS WERE MACE THAT (1) THE INSERVICE
TEACHING FROGRAM BPE GIVEN AT THE BEGINNING OF THE SCHOOL YEAR
USING THE ACTUAL FROFOSEC MATERIAL, (2) TEACHERS BE FREFARED
IN VARIOUS SFECIALIZED SUBJECTS ANC TRAINEC BY THOSE INVOLVET
IN FREFARING THE NEW CURRICULUMS, ANC (3) MORE TIME BE GIVEN
TO THE INSERVICE TRAINING. THE MATERIALS WHICH THE EVALUATCRS
EVENTUALLY SAW WERE NEITHER NEW NOR CONSISTENT WITH A CLEAR
GOAL FOR CAREER GUIDANCE CLASS FUFILS NOR VALUABLE TO THE
TEACHERS. IT WAS QUESTIONED WHETHER EITHER FHASE OF THE
FROGRAM MERITES FECERAL FUNDING. (NH)
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Project Dzsimm

Irtroduction: A Jualor High School Carecer Guidance Program has been in
operation since 1958 in order to reduce gth grade potential dropouts and to
provide these students with salesble and marketable skills; At the heginning
six classes oa the Tth, 8th and 9th grades were given a curriculum focused on
the world of work. The program was expanded in 1960 ead 1963 so that there
were in 1965 ebout 2300 children in 15 classes housed in more than 30 junior
high schools, with the following class orgenization: 124 all boys, 19 all
girls and 11 coeducational. The next sizable expansion of the program occurred

in September, 1965 when a federal grent permitted the juatroduction of Career

Guidance CJ.asse.s into middle schools where the 8th grade is the terminal year.
While 14 became the minimum age for the 8th grade group, the basic philoscphy
and pattern of the program remained the same. During this past year, there
were 1,395 9th graders and 1,045 8th graders in the Career Guidance Program.

Some of the features of the program follow:

a) The 9tk year, which comstitutes the probable "terminal" year, was
set as the desirable arena for this tctal edicational assemlt against droppirg
out.

b) Students had to be at least 15 years 0ld. Since the atudent was over-
age and hed certainly experiznced academic failure, he represented a likely
candidate for dropping out.

e) Hopeless discipliae or attendance problems were not to be comsidered
for the program. The youngsters bteing sought were those who had met failure
and frustration, Hut nonetheless showed signs of motivation and potential
academic success. |

d) Classes were “3mited to a maximum register of 15 snd a full-time
advisor was assigned tc each core of three classes. In addition,;, each unit

t

i

-3



Q

F]

-~ . i s * had
. . . -

N - —""- t-, J Y A ;'Q\e?\’ S :’{J /‘.' ’ .:ﬂ ‘\ . “‘ IRV
R ‘iﬁo“, Cegt e . T oG e e L e el b eyl AN

. Ch P osr—uppeien g gy ——— pre— e
-~ T - oy S o ———— B o e e D" -~
Ry ot -

e s - e e e [OOSR O - . P -

B o — il L IR—— e T YT P i ST IR e e

of 45 students was provided with a full-time Industrial Arts teacher. Each
clase met for 8 full periods a week with the Industrial Arts teacher, making
the shop the main setting of the program.

e) Two full-time Job Placement Supervisors were engaged to find part-
time jobs for the pupils and %o train the guidance advisors in the techniques
of job canvassing and follow-up activities.

This report deals with two related programs initiated by the Board of
Education of New York City tn furthner develop this program. The Pfirst was
& program of teacher-training sessions related to the implementetion of a new
curriculum, the second was the process of writing a new or revised curriculum.
The proposal under study was submitted in April, 1965 and the completion date
for the printing of the new curriculums was set for September, 1966. To be
ready for distribution and use Por the fall semester » the September completion
date was necessary. Regarding the curriculum aspect of the program, the
Coordinator; Mrs. Gide Cavicchia, wrote in September, 1963: .

In addition to the basic skills, the papil in a Career Guidance

Class needs a functional and realistic course of study baged on

his needs and interests, and not a "watered-down" versior of

the curriculum at which he has already failed sc many times
before.

A team of subject area specialists has prepared experimental
courses of study for these classes im sccial studies, mathematics ’
science, langusge arts, group guidance and Job vlacement, based
on personal observations in the classroom, consultations with
principals, assistant principals, Career Guidance teachers R
Career Guidance advisors and pupils. These courses are

currently being used. 1In additior, we are prepering €ourses

of Study in Home Economics, Offic: Practice and Zypewriting.

At the time of her report, six experimental curriculum reports had been
completed and a saventh, Speecn, was printed. It is these experimental =ditions
that remained in use until the request for federal funds to develop a new

curriculum.




~3

Plan of Zvaluation

~

S

Several points ought to‘ﬁe made clear at the cutset. Fiést, this evaluation
which was concentrated in the month of June, 1966, was not concerred with the
total Career Guidance Program, although same interviews ook place at a later
dste. To soak up orientation and maintain perspective, it was necessary for
the evaluating team to be familiar with all facets of the program, but it 3=
only one aspect of the total fieid - curriculum development - that remains
the central foecus of this evaluation. Second, the nature of the evaluation was
shaped by the unfortunate ungvailability in June 1966 of one major segment of
the propesal, the new curriculums. There was no possf%ility of critical
comparison with the current curriculums and no opportunity for experimentai
manipulation of varisbles. Third, the total time allotted for the, design and
exsewticon of this evaluation was about “hree weeks, which limited the depth
and complexity of the study.

The proposed avaluation falls readily into two fairly distinct halves:
the June training sessicns and the curricuwium development. For the sake of
clarity this report will first deal with the two geparate entities and thaen
reserve integrative efforts for the final section on overall recommendations.
Following is the outline:

Part A: The June Training Sessions

1. 7 atement of'the proposal.

2. . poses of the sessions.

3. Objectives of the evaluation.

4. Methods of obtaining information.

5. Results and conclusions. -
6. Suggestions.




Part A ¢ The June Teacher-Supervisor Training Program

I. OBJECTIVES OF THE TRAINING PROGRAM

The Teacher-Supervisor Training Program, which was arranged in June,
1966 for the teachers, advisors, and assistant principals in the Career
Guidance Program, is closely linked to the projected new curriculum for *the
acedemicelly frustrated and economically disadvantaged youngsters of Career
Guidarce. The overall cbjective of the project was,

To train teacher-supervisor personnel for the effective
implementation of this new curriculum.

- To impiement this new curriculum effectively, it was proposed by the Board
that all persomnel attached to Career Guidance, comprising 228 teachers. 27
advigors, and 57 assistant principals, be trained and oriented to this new
curriculum.

Four training centers were set up .in I junior high schools centrally
lccated in Manhattan, Bronx, Brooklyn and Queens o service the tenchers and
supervisors of each bvorough. The plan states that "Orientation and training
will be given in Language Arts, Speech, Guldance, Mathematics, Social St.dies,
Industrial Arts, and Office Practice by teachers and Assistent Principals who
helped design and create the curriculum in each of these areas."”

The assistant principals who supervise the Career Guidance Program in each
scheool were invited to attend all four sessions. Teachers were invited to
attend only those sessions offering training in each of che subject areas they
teach. Advisors were invited to attend the day thet Guidance was offered.

I+ OBJECTIVES CF (HE EVALUATIVE STUDY

The objectives of the evsluative siudy by the Center for Urban Education

were (1) to determine whether or nor the Board of Education carried out the

Teacher-Supervigor Training Program for Csreer Guidance Personnsl as described
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in their project proposai's Currienlum Development and Teacher Training For

Disadvantaged Puplls in Special Classes {Career Guidance) in Regular Junior

High Schools. (2) To discover vhether the Board of Education personnel met

their stated objectives for the Teacher-Supervisor Training Program successfully
and (3) To provide some guidelines and recommsndations to the Board of
Eduvcation regerding the direction thed Teacher-Suparvisor Training Programs
might take in the fukure.
III. METHODCINGY EMPLOYED IN THE EVALUATIVE STUDY
The data-gathering methods employed by the research team of the Center for
Urban Educetion consisted of the following:

School visitation. In order to gain Pamiliarity with the Career Guidance

Program, its administrative structure » Pattern of operation, and exposure to
teacher-student interaction, a series of visits were made to various schools.
Hembers of the research team spoke with principals, teachers, advisors, and

assistant prineipals.

Interviews with the Director of Career Guidance ., The director of the

program was interviewed at length to elicit the underlying purpose of the
training sessions, to supply background date concerning the trainers, and to
explain the rationale for the manner in which the training sessions were given.

Interviews with the curriculum writers. Some of the trainers were

interviewed by two inembers of the research team. Although the Proposal stated
that "..training will be given...by teachers...who helped design and create

the curriculum..,” this was not so in every case. Hence s only those trainers
.who were responsible for the writing of the curriculum were interviewed. Inter-
Jvdge reliebility was sought regarding the trainers® percepts of several

aspects of the new curriculwm, such as:
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a)  Waat are the important projected outcomes of Cereer
Guidance?

b) Is the new curriculum a revision of the standard course
of study or totally new?

¢) Is the new curriculum highly structured in a "ecookbook"
style or does it sllow for flexible application?

d) To what extent is the June Training Program vital to the
success of Career Guidance?

In addition to the concurrent p2rcepus of two interviswers, these sessions
were tape recorded to permit follow-up analysis by the full resesrch tean.

Observations of the -I‘ra.im‘.ng Sessions. A member of the research team .

ﬁsited four training sessions. The observer took copious notes of the
Sessions, spoke with many of the trainees and most of the trainers, and wrote a
P general deseription of the sessions including personal impressions and evaluations.
Four of the sessions, speech, mathematies, socisl studies y and scisnce, were
tape recorded to permit analysis by the entire research team. The materials
wiich were distributed at the sessions » Such as outlines, lesson plans , and

parts of the curriculum, were collected by the obser ver and studied by the b

research tean.

Examination of attendance records. To determine if all Career Guidance
personnel attended the sessions » the attendance records were examined at the
x Bureau of Currviculum Research. The .attendance records were analyzed for (1)
| The number of Saturdays abtended by the eligible trainees » and (2) The number
of assistant principals and advisors in attendance at the program whose names
were listed in the Career Guidance Directory 1955-1966. (see appendix)

The Reactionnaire, A reactionneire was developed by the research team to

elicit the trainees' evaluation of the sessions. Part I of the instrument ' :
gathered such background information gbout trainees as position and number of
R years in the New York ity system, the license or licenses currently held,

subjecis taught in elty system and subjects currently taught
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Part II of the reactionnaire was designed for the following:

a) Overall perspeétive: How did the trainees regaid the ideé of
expending federal funds for the June In-Service sessions as planned?

b)  Perspective of target population: Did the trainees expect
Career Guidance pupils to benefit from their training experiences?

c)  Contrast analysis: Degree to which trainees expected to bemefit
before Lhe sessions; post session assessment; and comparison of the pre-
and post-session ratings.

d) Teacher effectiveness: Ratings of each instructods coverage of
contént, his organization of subject matter, the quality of his presentation,
end his mastery of the subject.

e) Application: Whether assistart principals, teachers, and advisors -
feel that their own professional behavior will change as a result of the June
sessions.

f) Role differentials: Each of the three groups rating the chances
for professional change of the other two groups.

In Part IIT, trainees were requested to write freely about any aspect
of the session attended or program in general that pleased and/or displeased
them. Suggestions for improvement of the Teacher- supervisory Training Program
for Career Guidance were also solicited.

Limitations of the Study, The single most serious limitatfsn of this

evaluation was the unavailsbility of the new curriculup. The very purpose

of the training sessions was to "tfain teachers...for ghe_effectiﬁe
imylementation of this new curriculum.” However, intervie&s with curriculum
writers revealed that in most cascs, the pvew curriculum wes not yef complete
at the time.of the June sessions. This was true for Industrial Arts, Science,

rarts of Office Practice, Social Studies, ard Languege Arts.
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The guidence curriculum was complete but was not made availsble to the research
team for study. The Mathematics curriculum was complete but in the process of
revision. Only the Speech curriculum ﬁs ready for examination.

Inability to obtain accurate background data -was another constraining
element. It was np‘t possible to ascgrta.in exactiy the I;éspeci:ive.. number of -
teachers, advisers » and essistant principals present e:bfthe sessions. A list
of frainees was availsble, but the;'e was no breakdown of the list according to
s2hool position held. Unfortunately, this difficulty was rot anticipated by
the research team. It was therefore not prssible 4o determine accurately if
the training program resched those Career Guidance personnel for whom it was
' ilni:ended in terms of positiox.l and content area ‘l:a.ugh'i‘: in the Career Guidance
Program.

Furthermore, it was not possi‘;le to determine the extent to which the
training program reached all of the personnel who will be involved in the
progrem in September, 19§6. Some of the trainees in attendance may not, for
verious reasons, be availgble for the program in September. In addition, not
all personnel who will-be in the Program have been 80 designeted, leaving a
humber of later appointees.who will not have benefitted from the training

sessions.

returned. Although the propcsal s*ated ’
" " The teacher training aspeet of the program will be inves%igated
by the use of gquestionnaires designed to elicit both positive
and regative aspects of the teacher training program vhich will
- be usezd for future development in this ares.” :
the Director of the Career Guidance Program asked that no tim be taken at the

training sessions to complete the reactionnaires. It was, therefore, necessary

that the trainees maii the reactionnaires to the Center for Urban Education.
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The fact tha less than LO percent of the trainees returncd the reactiongaires
is related to this refusal to allot time at the sessions. Moreover, both the
quality of the ratings and the accuracy of the reported percepts may suffer
'w’n_en the heat of immediste reaction is lost. .

Fihally, the time dllocated for the eval1‘1ati<‘m, but one month, and the fact

*hat the data hed to be collected during the month~ of June, the busiest time
of the school year, added impediments for the research team and the school
personnel. School vi.sitations could not always be warmly received, Career
Guidance personnel could not always be availsble for interviews s amo some of
‘the .curriculum writers could only be seen but fleetingly. Also » & more

extensive time period would have permitted use of other assessment devices (such

as the Oscar 3D Seale) and opportunities for depth interviews of teachers,
agsistant principals, and advisors attached to Career Guidance.
Iv. RESULT§
There were three objectives of the evaluation: to determine whether the
Board's ppersonnel carried out the proi)osal; to deternmine whether they met their
objectives successfully; and to offer guidelines for the future. The results
rertaining %o these objectives will be reported in turn.
IMPTEMENTATION |
The sessiors were held on the four Saturdey mornings in June as shated in the
proposal. The procedures were carried out as planned, except that the

si:enographers were not pre.sent. Following is the schedule of the training

sessions as held in the four boroughs:
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SCHEDULE

SCHOOL JUNE L JUIT 11 JUNE 18 SUNE 25

J bhM _ Language Arts Mathematics Social Studies Industrial Arts

. Guidance- Speech . Science:- Office Practice

J-~133X Industrial Arts Language Arts Mafhematics Social Studies
Office Practice Guidance Speech Science

J-%9 K Socisl Studies Industrial Arts | Langusge Arts Mathematics

. Science Office Practice | Guidance Speech

J-16 Q Mathematics Social Studies Industrial Language Arts

Speech Science Arts-0ffice Guidance

Attendance records revesled that of the 311 Career Guidance personnel

eligible to attend, 273 (87.7 per cent) trainees were present at one or more

sessions. However, it was difficult to determine the exact nmumber of teachers,

assistant principals, and advisors among the 273 attendees.

In addition, some of

the teackers present may have beer appointed as advisors sometime after the

training sessions and cther administrative changes may have affected the number

of assistant principals present.

Information regarding the background of the trainees was obtained from the

returned reactlonnaires. waever, of the 816 reactionnaires dlstributed,(one

reactionnaire per trainee for each session attended) but 316, or 38.7 percent

were returned. Consequently, the data availeble were based on this small sample

of the total trainee pool.

In Table I are the backgréund date for all three

groups of participants. It may be noted that more than.2/3 of the teachers who

' returned the reactiomnaire had taught 4 or more years, No single advisor had less

than 4 years of teaching experience. OFf the assistant principals who wefe super~

vising the Caveer Guidance Program, more than 94 percent had more than 11 years

of teaching experience.
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It appears that, as a group, the personnel attached to Career Guidance are

generally experiénced teachers.
A semple representing ebout half of the Career Guidance teachers present

at the training sessions who returnei reactionnaires indicated the following

kinds and numbers of licenses held:

Sociel Studies
Industrial Arts
Common Branches
Social Studies Sub.
English Substitute
Science Substitute
English

Science
Mathemsatics

It seems that the typlcal Career Guidance teacher is generally 11censed in some
field; but it is also apparent from the reactlonnaires that some subject areas
are being taught by unlicensed teachers. For example, Mathemstics seems to be

often taught by those without licenses to teach Mathemstics in Junior High

Schools.
JARLE I
SUMMARY OF BACKGROUND DATA FOR 136 TRAINEES IN THE TEACHER -
SUPERVISOR TRAINING PROGRAM, JUNE, 1966
-}
] . .
,Years of Teaching Teachers Advisors Assistant
,Experlence, NYC ; Principals Total
{ Public Schools N Y% ' N ¢ N % N ¢,
! : ‘.
{ 3 or less- 30 3.5 0 0.0 0 °  00.0 30 2.1

i .

;4 10 4o 48.3 12 66.6 2 6.5 56 41.1
i1- 2 12 13.8 3 16.7 23 h.2 38 28.0
‘21 or more 3 3.k -3 16.7 6 19.3 12 8.8

Totals 87  100.0 18 100.0 31 100.0 136 100.0




Experience, NYC ' Principals

Public Schools ] 7,, N efo N % K
Sex |

Mele - 6h - 3.6 - 10 55.6 o 67.7 .95
" Female o2 337 8 M4 0 323 ko
No- response 1l 1 1l 0 00.0 0 00.0 1
Totals 87 100.0 18 100.0 31 100.0 136

Years of Teaching Teachers Advisors Assistant

Analysis of the Reactionnaires

To determine whether the training sessions were éucceésfﬁl, two sets of
percepts will be reported. In this section, the trainees' responses to the
reactionnaire will be analyzed according to the six types of data that the
reactionnaire was designed to eliecit. In the following section, the research
team's own appraisal of the training sessions will be discussed.

Overall perspective. Although the trainees were probably awere of

ternative ways of spending federal money, such as more personnel, equipment,
textbooks, and materials, Table IT indicates that all three participating groups

regarded the expenditure of federsi funds for the June tralnlng sessions as

' good" to ' exce_lent." No single mean score was below "h" which represented

"good" on a five-point seale. An ahalysis of variance was done to find poss*ble

-, differences emong the subgroups, teachers, advisors, and assistant principals, -

but the F ratio was not significant. Generally, then, the trainees agreed that
the expenditure of funds for the training sesgions was beneficial.

Target population. The teachers felt that Career Guidance pupils will

benefit from.these brief training experiences. No single mean score was below

3.58, with "3" representing the mid-point on a five-point scale (see Table III)
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Also, from Table IITa it is apparent that this Peeling of value for the
Pupils was quite ccmparable across content areas,
5 |
3 TABLE II
- SIGNIFICANCE OF THE DIFFEREXCE BEIHEEH'TEACHERS, ASSISTANT PRINCIPALS AND
ADVISORS ABOUT BOAKD'S DECISION (TTEM I ACROSS ARZAS)
ﬁf 'f .
/ B :
’ : GROUP - N M SD
- , Teachers 87 4.04 1.37
B Assistant Principals 3 k.15 .86
Advisors 17 b7, .56
TARLE II
MYSIS OF VARTANCE SUMMARY TABLE ‘
\'.\:' iOURGE SS df MS F P> .05
o Between Groups 6.848 2 3.4l 2.38% .05
i Within groums 189.567 132 1.436
Total 196.415 134
- Note: The means of the 3 groups are sbove L, e.g; good.,
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TRRLE III

1 SIGNIFICANCE OF THE DIFFERENCES BETWEEN PERCEPTIONS OF BENEFITS FOR GUIDANCE
, mnsm&m(mmmmmrm).

Ay

- ARBA L 3 . M 8P

. Guidance 19 | koo 1.33
Industriel Arts 2 4,10 1.22
Language irts 18 = 4.06 1.1%
Msth 22 3.86 1.k2
Office Practice 24 : L.25 1.03
Social Studies 25 ) 3.60 | 1.26
Science ‘ - S " '3 .58 | 1.h7
Speech 22 - 3.91 | 1.15.

TARLE IIIa

SNALYSIS OF VARIANCE SUMMARY TABLE

SOURCE Ss ar MS F
Between Areas 9.04 7 1.292 .812 n.s.
Within Areas 265.496 167 1.590

Total ‘ 27h 536 17k

iy e = SRS
s e = 553 5 B A e R
g R ~ T T TR TR e R W e N e ) - =
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Contrast Analysis. From Tables IV and V it is evident that, by and

large, both pre-sess.son éxpectations and post-session assessmenis for

teachers exceeded a "satisfactory” rating. In only one content area - Spesch -

did the post-session rating for teachers reach as high as "h" which
. reprssepted "good.* _ Generally, the degree to wh.ich teachers expected to

benefit before the sessions and their overall rating after the sessions was

nmoderstely high. Two analyses ¢f variance were done to find possible differences

among teachers in the eight content areas for pre-session expectations ang

post-session assessments, but neither F ratio was significant.

" Teble VI contrasts the pre-session expectations and post-sessic;n assessments

Tor tea;éhers of eigat content arems. Generally, the pattern revealed

assessmenbs'higher {;han expectations. In ondy one instance s Speech, did the

participating teachers feel that they %ad derived significantly more from the

Training session than they kzd initially expected. In only two cases were

expectations not fulfilled: Mathemetics and Social Studies s but in neither
case was the differential assessment: significent. The teachers entered the
sessions with moderately high expectations and were rewarded with slightly

more than fulfillment for +these positive expectations.

i R




TARLE IV

SIGRIFICANCE OF THE: DIFFERENCE BETWEEN TEACHERS'
EXPECTATIONS TN 8 AREAS (ITEM 3)

AREA

M

Guidance
Industrial Arts
Language Arts
Math

Office Practice
Social Studies
Seience

Speech

3.36
3.17
3.56
3.88
3.46
3.30
3.27
3.36

TABLE 1IVa
ANALYSIS OF VARIANCE SUMMARY TARLE

SOURCE

SS af MS

F

’*Between.AreaS'

Within Areas

8.081 7
264,007 173

57 n.s. -

Total

272.088 180




) . . _TABIR V

SIGNIFICANCE OF THE DIFFERENCE BETWEEN "EACHFRS'
. ASSESSMENTS IN 8 AREAS (ITEM 4)

| AREA N M SD
R  Guidance 22 3.68 1.29
73 : Industrial Arts 23 3.39 1.50
.{ Language Arts ' 16 3.94 1.24
E Msth, 25 3.48 1.42
" Offlce Practice o2 3,88 1.0k
i Social Studies 23 3.17 1.30
Science 26 3.46 1.36
Speech . 22 4,18 1.33
TABLE Va
ANATYSIS OF VARIANCE SUMMARY TAETE
SOURCE 'S8 ar MS F
.Between Areas . . 17.251 7 2.464 - l.427 B .05
Within Areas 208,683 173 1.726

315.934 180
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TARLE VI
SIGNIFICANCE OF THE DIFFERENCE BETHEEN FXPECTATIONS AND ASSESSMENTS OF 8 AREAS, FOR .
~  TEACHERS (ITUMS 3 & &)
ARFA SILVUATIOR N M 50 M diff. df t . P.
Guidence -  Expectation . - 22 : -3)36 1.18 .32 21 . .81 n.s;
) . Assessment - "3.68 -1.29 . :
Industrial  Expectation - 23 3,17 1.2 .22 22 .62 n.s:
Arts Assessment 3.39 1.50
Language Expectation 16 3.6 1.32 .38 15 1.3 n.s.
B Arts - Assessment 3.9 - 1,24 i
Math Expectation 25 3.88 97 - 10 2k  1.22 n.s.
Assessment 3.48  1.k2 - .
. Office Expectation . 3.6 1.25 _ . _
Practice Assessment ‘ 2l 3.8 1.04 A2 23 ' 1.5 a.s.
Social Expectation 23 3.30 1.40 10 - 22 .36 n.s.
. Studies Assessment 3.17 1.30 ‘;
Seience Expectation 26 3.27 1.37 .19 25 .55 n.s.
- Assessment 3.6 1.36
3 Speech Expectation 22 3.3 1.09 .82 21  2.88 .01
‘ : Assessment : 4.18  1.33
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Tables VII and VIII report the same data for the assistant principals,

pre-session expectations and post-session assessments. (There were too few

returns from the advisors to do any statistical analysis.) For the assistant

principals, as with the teachers, the ratings generally exceeded the "satig-

-

factory" level. Ko single expectation or post-session assessment vas below

"3," the wid-point on the five-point scale. Two of the expectatlons and four

~o£ the assessments were at or above the ratlng of "good." An analys1s of

variance, done to find posslble differences among assistant principals'

pre-sess.on expectations in the eight content areas, revealed an insignificant

F ratio. However, the F ratio of an analysis of variance of assistant prineipals'

post-session assessments in the eight content a:-eas indicated siganificence. The

Scheffe test was used to test tke difference between individual means, but none

. reached significance at the .05 level,

Table IX contrasts the expectations and assessments of assistant principals

for the eight content areas. Post-session assessments were significantly higher

in two content areas - Speech and Language Arts. Although no single comparison

was significwot, assistant principals got less than expected from four sessions:

Guidance, lathematics, Science, and Social Studies. Nonetheless, cach of these

assessments remained moderately high,

‘TABLE VII
SIGNIFICANCE OF THE DIFFERENCE BETWEEN
ASSISTANT PRINCIPALS' EXPECTATIONS IN & AREAS (ITEM 3)

an

AT, : N ' M )

Guidance 9 " b.11 .60

Industrial Arts _ 14 c. 3.57 1,22

Lansuage Arts 9 3.67 B ¢

Nath 1 3.57 1.16

Office Practice . ik _ 3.71 , 1.07

Socisl Studies 12 ‘ 3.50 o0

Science ' il 4.00

Speech — 13, ._3.08 1.32




TABLE VIIa

!
\ ANALYSTS OF VARTANCE SUMMARY TABLE
. SOURCE S5 . af . MS - F
_-~£etween.Areas 7.974 7 1.139 1.038 P .05
Within Areas 96.526 838 1,097
Total 104,500 95 . *
TABLE VIII
SIGNIFICANCE OF THE DIFFERENCE BETWEEN
ASSISTANT PRINCIPALS' ASSESSMENTS IN 8 AREAS (Item k)
AREA N M SD | "
Guidance 9 4.00 1.18
Industrial Arts 1k 3.57 1.16
Language Arts ¢ 4,78 kY
Math 14 3.29 1.20
Office Practice 14 4,07 .73
Social Studies 12 3.33 1.23
Science 11 3.45 1.04
Speech 13 446 .78 ’ -
‘ TABLE VIIIe, "J
ARALYSTS OF VARIANCE SUMMARY TARLE
SOIRCE SS__ af MS F |
‘Between Areas 23.939 7 3.420 3.366 P£.005 i
Within Areas 89.304 &8 1.016 /

Total

113.333 9




TABLE IX

~2]-

SIGNIFIGANCE OF THE DIFFERENCE BETWEEN EXPECTATTONS AND ASSESSMENTS OF 8 AREAS FOR
ASSISTANT PRINCIPALS (ITEMS 3 & 4)

AREA

STTUATION:

N M Sh Mdiff, df - ¢ P,

Guidance Expectation 9 4,11 .60 A1 8 .36 n.s.

Assessment 4.00 1,18 3
Industrial Expectation 1 3.57 l.22 00 13 - -
Arts Assessment 3.57 1.16
¥ath Expectation - 3.57 1.16 -

Assessment M 028 .!.3 . 57 NeS,
Office Expectation 3.71 1.07 |
Practice Assessment L %.07 .73 36 13 L2 R8s
Science Expsctation 4,00 .78

Assessment 11 3.45 1.04 B4 10 1,60 n.s,
Social. Expectation 3.50 .90 17 37 n.s.
Studies Assessment 12 3.33 1.23
Speech Expsctation 3.08 1.32

Assessment 13 Lolib .78 1.38 12 3.6 £ +005
Iangusge Expectation 2.87 .87
Arts Assesament ? 4.78 A L8 3.5 <005

The small number‘of returns make conclusions regarding expectations and

assessments somewhat speculative, In no case did more than 1 assistant principals

respond. and the number of teacheraz did not exceed 26 for any single content area.

Nevertheless, it appears that the assistant principals entered the sessions in &

more hopeful manner and felt they were generally rewarded more. In only one

content area did the teachers! rating exceed "4, while for the assistant principals

8ix of the eight ratings were above "¢,

Also, iv seemed easier to satisfy the

assistant principals, for two content areas {Speech and Language Arts) showed

significant increase between expuactations and assessments, while for teachers,

only one, Speech, showed significant increase,

I e L N i ey
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Teschar effq&iveneaa. Ta;;ble X reports the teachers' ratings of iha eight
irairers, Four aspectz of the traincra' effsctiveness were included in the rat-
inge: the instructor's covsrage of content; his orgas.zation of subject matter;
the quality cf his presentation; and mastery of his subject., Ajparently, the
participating trainses were gsnerally impreesed with the presentavions of the
instructora and the content of their training sessions. No single mean rating
vas below the "satisfactory" point, ("3") and two of the sessions, Speech and
Language Arts, were rated above "goodm,

Anzlysis of variance revealed a highly significant F ratio, which indicates
& wide range of reaction to instructor effectiveness, The Scheffe’ test was used
to test the difference betwesn individual means and the er.ly. two trat wure igni-
ficantly differsnt from each other were Speech and Social Studies. I% seenms
thersfore, that ali instructcrs were rated higher than "satisfactory®, the level of

ratings was not uniform for all content areas.

TABLE X

SIGNIFICANCE OF THE DIFFERENCE BETWEEN RATINGS OF TEACHER EFFECTIVENESS IN
8 AREAS (TEACHERS' RATINGS ITEMS 5-8)

L[4
w

*

ARFA N M SD

Guidance 23 3.86 111
Industrial Arts 24 3.71 1.09
Language Avts 7 4,29 85
Math 25 3.89 1.13
Office Pragtice 24 3.86 .92
Sccial Studies . 28 . 3.36 1,09
Science &7 3.74 - W90
Speech 22 480 49

\ e~ e




SOURCE S5 af 1S F

Between groups 23.53 . 7 3.361 3.35 P {.005
Within groups 182.34 182 1.002

Appiication, Table XI reports the teachers® percepts regarding the chances
that the training sessions will change their own professional behavior, as well
as the chances that the professional behavior of assistant principals and
advisors may be changed, With all thrze means hetween "3 and ujr, the teachers
felt that the chances were from "aatisfactory" to "good" that the professional
behavior of all three participating groups will be changed. An analysis of

the three groups and a highly significant F ratio was obtained, The Scheffs
test was used and all means were found to be significantly different from each
other. The teachers regarded themselves as most likely to change and the assisi-
ant principals as least susceptible to change.

1333 XTI reperts the assistant principals! percepts of change as a result
of the triining sessions for themselves, teachers » and advisers, Although the
F ratio dsrived from an analysis of variance did not reach significance, the
assistant principals alao parceived the teachers' chances of cha.nge higher than
their own or than the advisors' chaices for professicnal change, In table XIII
are the same percepts for the three participating catsgories by the advisers,
The Scheffe test wes used and the means for both advisers and teachers wrs sig-
nificantly higher than for the assistant principals, All threes grouns agread

— ‘V"'&WM*MN\MW“
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variance was done to find possible differences among the teachers! ratings of |

P et
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that the assistant principals stood to change least as a result of the training

sessions,

TABLE XTI

SIGNIFICANCE OF THE DIFFERENCE BETWEEN PERCEIVED CHANGE IN PROFESSIONAL BEHAVIOR
~ OF 3 CATEGORIES. ITEM 9 (a,b,c) FOR TEACHERS

CATEGORY N M SD

Assistant

Principals 82 3.13 1.22

Teachers 82 3.66 1.15

Advisors 82 3.4 1.14

ANALYSIS OF VARIANCE
SUMMARY TABLE XIa
SOURCE SS daf MS F
Betwaen
Categories 11,629 2 5.815 15.138 (P ¢.001)
Betwesn
Subjects 269.942 81 3.333
Residual 62,221, 162 384
Total 343.795 2L5
_ SN s el T 7 YRS
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TABLE XTI

SIGNIFICANCE Or THE DIFFEBEQCE BETWEEE\I PFRCEIVED CHANGE IN PROFESSIONAL
BEHAVIOR OF 3 CATEGORIES. ITEM 9 (a,b,c) FOR ASSISTANT PRINCIPALS

CATEGORY - ¥ ¥ - SD

Assistant .

Principa.la 28 3.86 .90

Teachers 28 4,00 .78

Advisors 28 3,90 81
XIia

ANALYSIS OF VARIANCE SUMMARY TABLE

SOURCE 5SS af M5 F
Between Categories 305 2 - JI52 1.816 (n.s.)
Between Subjects 51,181 27 1,896
Residual L.535 ob 084
TOTAL 56.021 83

TABLE XTII

SIGNIFICANCE OF THE DIFFERENCE BEIWEEN PERCEIVED CHANGE IN PROFESSIONAL
BEHAVIOR OF 3 CATEGORIES, ITEM 9 (a,b,c) FOR ADVISORS

CATEGORY N M Sh
Assistant »
Principals 18 3.88 B9
Taachers 18 L.28 &4
’» T
g
T TR e e RN IR Wﬂ%ﬂm'mm m’“ﬁ REEERIR S i S S

R < R N L
e G Sie

A



ANALYSIS OF VARIANCE SUMMARY TWBIE XIITa

SOURCE ‘ | SS | af | MS F

Bgﬁz_epﬁ Categories 1.§2o | 2 ‘.960 8.50(R¢.01)
’B§tweeﬂ‘Sijects - . 33.853. 7 1991

Residual _ 3.840 3k 113

Total ‘ 39.613 53

One may speculate regarding the consistently lower ratings of the assist-
ant principals' chances for change. One possibility is that teachers view those
in a status position above their own, including advisors and assistant principals,
as more rigid and less likely to profit from a new training experience, If this
interpretation is correct, then more or other kinds of training sessions may be
required to overcome this perceived lack of change on the part of those in the
upper reaches of the status hierarchy.’ Another pessible interpretation, is that
the teachers perceived the sessions as inappropriate for the assistant principals
and as more relevant for teachers than for advise?a. From this viewpoint s they
were Joined by the advisers who also felt that th; assisvant principals were
misplaced ai these training sessions., It must be underscored, though, that the
aséistant principa?s' chances for change were rated as above "satisfactory! by
both teachers and advisers. The sessions were seen as more appropriate for
teachers, rather than markedly inapproi:riate for assistant principals,

Role differentials., One final treatment of the data concerned differences

between teachers! » assistant principals', and advisers!' perception of change in a
professional behavior of each category of trainess. Regarding teachers' chances

for change, Table XV indicates that all thres groups of trainees felt their

chance;s were. from vsatisfactory" to "good"., An aéxalysis of variance was dons to
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find possible differences =mong the three subgroups percepts of the teachers,
but the F ratio was not significant. Although all felt thath the teachers!

chances for change were moderaisly high, the teachers took the dimmest view of
the likelihood that the training sessions would change their professional
beha;vior._

. Table XV reports the percepts of the three training groups regarding the
chances lor change of the assistant principals. All three ratings were between
"satisfactory" and"good", An analycis of variance yielded a highly significant 1 )
F retio and the Schoffe, test resulted in significant mean differences between |
advisors and t.eachers. and between assistant principais and teachers. The
teachers apparently perceived +he assistant principals' chances for change far
leas than did either the assistant principals themselves or the advisers,

The final analysis, reported in Table XVI concerns the chances for change
among advisers as viewed by all thx"ee groups of trainees, Two of the ratings
wore between "satisfactory" and "good", while the third was between "good"
and "excellent". An analysis of variance was dons to find possible differences
among the subgroups and the F ratio was highly significant. The Scheffe' test
was used and the mean difference between advisers' and teachers' perzept of change
for advisors was significant. A‘

TABLE XIV

SIGNIFICANCE O° THE DIFFERENCES BETWEEN TEACHERS, ASSISTANT PRINCIPALS AND <
ADVISORS PERCEIVING CHANGE IN PROFESSIONAL BEHAVIOR OF TEACHERS {ITEM 9b) -

p——

GROP N i SD

Teachers « 82 3.66 1.15

Assistant Principals 28 4.00 .78

Advisors o 18 L.28 .8l a
- TR IR g SIS TN e ) TS RAD S SR T it @Fwwnww”x;g, e
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TABLE XIVa
ANALYSIS OF VARIANCE SUMMARY TABLE

SOURCE - ' Ss das MS F
Betwean groups 637 2 3,365 3.05 P>.05
Withir: groups 137.86 125 1.103

TABLE XV

SIGNIFICANCE OF THE DIFFERENCES BETWEEN TEAGHFRS, ASSISTANT PRINCIPATS AND
ADVISORS PERCEIVING CHANGE IN PROFESSIONAT BEHAVIOR OF ASSISTANT PRINCIPALS(ITEM 9a).

GROUP N M SD

Teachers . 82 3.13 1,22

Assistant Principals 28 3.86 90

Advisors 18  3.88 .89
TABLE XVa

ANALYSIS OF VARIANCE SUMMARY TABIE

SOURCE - 88 art Ms F

Batween groups 15.9 2 7.95 6.28 P¢.005
Within groups - 158,23 125 1,266

Total 174.13 127

USING the Scheffe’test the following mean differences are significant at
the .05 level: (1) Advisors vs. Touchers. {2) Assiatent Principals vs, Teachers.
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TABLE XVI

SIGNIFICANCE "F THE DIFFERENCES BETWEEN TEACHERS, ASSISTANT PRINCIPALS AND
ADVISORS PERCEIVING THANGE IN PROFESSIONAL BEHAVIOR OF ADVISORS (ITEM 9c)

GROUP | N Y SD

Teachers 82 B.M 1.1,

Assistant Principals 28 3.90 .81

Advisors 18 4,28 81
TABLE XVIa

ANALYSIS OF VARIANCE SUMMARY TABLE

SOURCE S5 df MS F
Between groups ' 12,48 6.24 5.67 P.Z,005
Within groups 137.68 1,101

Total 150.16

o

Using the Sch.it ;! est the mean differsnce between Advisors and Teachers
is significant at the .05 level, | It is apparent, then, that teachers and advisors
did hot view the advisors' chances for professional change as a result of the
training sessions similarly. fThe teachers expscted far less change from the ade
visors than did the advisors themselves.

Several overall themes emsrge °rom this series of analyses, First, the
trainees generally felt quite good about the expenditure of federal funds for the
June training sessicns. Second, 21l three categories of trainees felt that the
Career Guidance students will benefit from thy sessions. Third, the trainees

generaily felt that the inatructors were uguodw, Fourth, in most cases the nrainees
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got; as m;xch or‘m;are out of the seésions than the.y initially fan:ééted. Fift.h,
al) threes éroupa of trainees felt the chances were high that the sessicns would
alter the professional behavior of the trainses, Finally, the one different.i_a}.
paptern noted was the feeling that the traihing sessions had the strongest
impact on the teachers and the relatively least effect on the assistant princi=-
pals.

R

Research team!s evaluvation

In contrast with the generally favorable reactions of the trainees, the
research team was quite critical of the June training sessions. The in-service
Program was faulted on several counts:

1. The purpose of the training sessions was "for the effective implementa-
tion of the new cwrriculum"., However, the new curriculum was, in most cases,
rsither complete nor available for study. This weakness led the research tean,

as well as many of the trainees, to doubt the wisdom of having the training

. sessions bsfore the new curriculums were ready. Indeed, one of the curriculum

writers sﬁated, "These training sessions in June are crazy. We should have it
in September when the thing is finished and we can bring it to them."

Procedurally, too, it was felt that September sessions would have been
more beneficial, Many of the trainees in June will-likely be working outside
Career Guidance as a result of personal and professionsl considerationé0 Also,
many later appointees will not have had the benefit of the training sessions.,

2. The proposal stated that the trainers were to be those "who helped
design and create the curriculum in each of these areas". This clause was in
line with the basic intent to transmit the new curriculum to'the trainees, How=-
ever, in several instances the leaders of the training sessions were not involved

in the writing of the new curriculun, Indeed, in one case the trainer.was not

licenzed in the area that he was training. One unfamiliar with the new curriculum
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cannot trein others in a content-ares in which he is unbrained.

3. The ressarch team had sume doubts about the In-Service Progr.m as
planned -sven if the new curriculum were ready. First, is it reasonable to ex=
pect that "training" may be aécomplished in oﬁe hour and twenty minutes? For
example; there were but two licensed Mathematics teachers among those who
returned the reactionnaires, suggesting that most of the Career Guidance classes
may not be taught by licensed Mathematics teachers, Yet, the trainer undertook
to convey the "new Math" to these mathematically unsophisticated teachers in
‘one session. The research team was doubtful about such optimism, Moreover, if
the Board feels that an extensive background and license are necessary to prepare
one for teaching Mathematics in the reguler track, the same should hold true for
Career Guidance.

The same problem arose in the area of Science. Although a substantial
pert of the new curriculum was available at the time of the training sessions,
the Board chosz to appoint a licensed Social Studies.ueacher to train the
teachers ... the new Science curriculum, If Career Guidance students ars to be
taught 9th grade Science, which in the regular Junior high school is viewed as
a.ﬁay station along a closely articulated, sequential course of study, then one
must question the wisdom of training uniicensed teachers by an unlicensed trainer

’~and all within one hour and twenty minutes.

L. One final set of percepts concerns the training schedule ag it applied
to the targat group of trainees, Assuming that no more than a brief introduction
%o the new curriculum could be accomplished in the short period alloted, it is
surprising that veteran Career Guidance teschers were invited to the sessions,
They had previously been introduced to the prog:am and the effective approach with
Career Guidance students is something they have learned first hand. Furthermore,
all eigh£ cpntent areas were given "equal time", even though same re far less

circumreribed than others.,
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Procedurally, toc, the res;arch team questioned the advisability of
having peraénnol attend a training session outside their area of concern. Could
the time have been spent mors profitably by devoting full morring sessions to
one single area? Possibly, the Board could have srent all of the available funds
for intensive training in several areas, ravier than a sprinkling in many.

In all, then, the research team was considerably less enthusiastic than
the teachers regarding the advisability of spending fedsral funds for the
training sessions rather than on other projects designed to improve Career

. Guidance, There was alsc a feeling of doubt as to the effects bhat the training
'gessio.s will have on the trainees and, subseguently on the students. In ad-
ditien? there were serious reservations regarding the attempt to train personnel
in a single all-too-brief session. Finally, the resvarch team felt that train-
ing must he offered by highly trained instructors to school personnel equipped

to teach in the content areas for which vhey will be responsible in September,

1966.




Part B: Curriculum Devel.opment

The project title refers to the target population as "academically
‘frustrated and also severzly disadvantaged economicaliy and culturally.”
Linking the severe academic retardation to curricular inadequacies, the proposal
asserts that the tréditional curriculum had not met the needs of these potential
dropouts. To combat this history of failure end defeat, curriculsr modifica-

tion was advanced as a necessity:

If these youngsters are to be rehabilitated and encouraged

to continue their education in the one year they spend in
these special classes a new and vital curriculum is essential
in every subject area . . .based on their backgrounds,
aspirations and culture, which will challenge them by utilizing
their present interests and future hopes for the world of
work. . . .All subject matter will concentrate less on theory
and more on the functional and manipulative aspects of ésch
subjects area in order to present pupi’s with true-to-life
problems and situations. . .it is imperative that a curriculum
be designed which will offer them a progrem of intensive
corrective work, challenging subject matter, achievable

goals, training in saleable skills and reconstruction of

1 attitudes.

I. Objertives and Design of the CuUrriculum Writing Project

This aspect of the proposal contained two basic objectives:

a) To write a new and appropriate program of instruction for those
who lack positive orientation toward school and are not succeeding.

t) "To involve teachers, supervisors and other resource personnel
in developing this curriculum; thus training a nucleus of resource personnel
for further work in curriculum and for orientation of new teachers."

To insure implementation of these objectives, a total revision of
eight different curriculums was proposed and definite guidelines were issued

s - to each of the writing teams. Among the specific instructions issued were

" the following:




l. Guidance

"The curriculum should be redesigned to imclude not only guidance
in personal and social sreas but also treining in pre-vocational
and vocational skills in preparation for the world of work, Thnis
curriculum will aid pupils to evaluate their capabilities and to
guide them in planning ways of achieving their gosls through
success in pre-vocational and scademic areas. Tt will include
training in methods of locating part-time employment, preparaticn
for obtaining employment, and follow-up guidance for pupils who
obtain part-time jobs.”

2. e Arts

"Intensive corrective work in reading will be offered and extensive
reading for information and appreciation in every subject area will
be plamned through work with newspepers, trade magazines and trade
books."

"Basic skills (spelling, punctuation, grammar) will be taught
functionally through familiar situations involving social amenities,
Job orientation, newspaper work, ete.”

3. Mathemgtics

"The curriculum will be redesigned to offer instruction ir corrective
mathematics,"

"Skills and knowledges needed for the recognizing and handling of the
quantitative aspects in practical problem situations will be developed.
The pupils will be led to realize that mathemsties is an indispensable
tool in daily living. Fundamental concepts and processes will be
reinforced by appllcation, according to ability, in the field of

work and recreatica,”

"Instruction in Business Mathematics will bs included to prepare the
pupils for work with office machines; e.g., comptomaters, computors,
adding machines, cash registers.”

4, Science

"The curriculum will be redesigned to provide the pupils with
functional information and skills through as many manipulative
experiences as possible with a minimum of theory ard involved
explanations., This course will provide the pupils with an undeérstanding
of some of the basic concepts of scientifiec achievement, first-hand
experiences through work with science materials and equipment, a
knowledge of the consumer's aspect of science, an awareness of the
vocational aspect of science, and an awareness of some of the

problems of ocur timcs relating to scientific achievement,™




35

5. Soeial Studies

"The curriculum will be redesigned to include instruction in...consuner
education and industry....Probiems-centered unlis of work based on pupils’®
interests ani experience will be used to mosivate critical~thinking, oral
discussion and research."

6. Industrial Arts

"The curriculum will be redesigned to afford the pupils an opportunity for
occupational exploration. Major emphasis will be placed or instruction and
opportunities for manipulative experiences organized in a cluster of
instructional units related to the basic and machine processes essentiel
in various industrial areas: Mass Production, Power Mechanics s Furniture
Repair and Refinishing, Office Machines, and Building Maintenance."

"This curriculum will develop saleable skills to prepare these youngsters
fer a useful job in the world of work. Instruction will also be ineluded
to preparé them with methods for loeating and holding part-time jobs."

7. Office Practice

“A new curriculum will be developed 40 offer ihese pupils an opportunity to
learn Filing, Mailing, Messenger Service, Telephone Service, and gfucord
Keeping to provide them with ready ckills for obtaining part-time employment
and to encourage them to continue their training in high schovl. This
cRrriculum will also provide them with valusble training in gvocational
skills; e.g., geod work habits, proper attitudes, dependability, honesty."

8. Speech

"The curriculum will be redesigned to offer training and practice inm standard
enunciation, articulation and voice trainirg so necessary to developlng self-
respect and poise....Practical applications of the skills taught will be
presented through role-playing in true-to-life situgtions €80y JjOb
interviews, shopping by telephone....”

II. OBJECTIVES OF THE EVALUATIVE STUDY

Three limited objectives were formuleted for this aspect of the report:

a) To determine whether the staff of the Board of Education carried out
what it proposed to do., Were curriculum writers enga.ged? Were the procedures
and guidelines set down in the proposel adhered to by the curriculum writers
For example, did the writers of the Science curriculum conform to the
prescribed "minimum of theory and involved explanations 2" Were teackers and

supervisors involved in developing the new curriculum, as proposed by the
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Board's project dirvector 4

b) To determine whether the Board of Lducation achieved its stated
objectives. The questicn here is whether the new curriculum is appropriate,
Whethzr it meets the needs of the target populstion,

¢) To offer suggestionz and recommendstions on the basis of a eritiecal
review of the complete Career Guidance Program, the current curriculum,
and the partial evidence available regarding the new curriculum., The
objective here was to analyze the premises undergirding the proposal, to raise
questions vherever zppropriate, and to clarify the relevant issues, With
the major component of the proposal, the new curriculum, as yet incomplete,

the basic thrust of the evaluation was exploration and sharpening of focus.

III. _METHODS OF OBTAINING INFORMATION

In this part of the study, observations and interviews had to be the
basic evaluative tools. Two well-trained cbservers spent the month of June
1966 exploring and inupecting various aspects of the Career Guidamce Program
and the develcpmeat of & new curriculum. Following were the specific steps

taken:

-School visitation. The two observers visited a total of 22 schools and

spoke with principals, assistant principals, advisors, and teachers assigned
to Career Guidance classes. In some cases they interviewed pupils, observed
clagses in progress, examined the available facilities, and studied the place
of Career Guidance within the school structure. Orientation and familiarity
ware the geals of these visits.

Intexviews with the Director of Career Guidance. Both observers met

independently and Jointly with the Director of the project. As the individual
responsible for the proposal, the Director's understanding of the needs of

Carcer Guidance Students, tne basic philosophy and purposes of the program,
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the direstion of the curriculum development, and the competence of the

teachers were deemed essential o the evaluation,

L 4

Interviews with the Curriculum Writers. Eack of the writers was

intervicwed £o elicit iheir sthitudes towards the curriculum; students, teachers,

and total Career Guidance Progrem, A structured interview cchedule was drawn

up, a copy of which is appended. To permit interobserver reliebility, six.

o the writers were interviewed by both observers. Each of the interviews was

tape recorded to permit further analysis and assessment by the entire research

team. In addition to information regarding credentials, qualifications, backgroung, and
methods of selection of the writers,answers were sougﬂt in each of the follow-

ing questicns:

a) Overall purpose of the program: Did the writers feel that the most
importent cutcome of the Career Guidance Program was vocational skills, social
adjustment, acedemic skills, or others?

b} The nature of the new curriculum: Did the writers view their ultimate
product as a revision, extension, different in kind, differest in quality, or
other ?

c) Percept of teacher creativity: Are you providing clear-cut lesson
plens or are you leaving room for teacher innovatiorg

d) Percept of student population: Does the curriculum resemble C.R.M.D./
Acedemic, Business, Vocational and Trade, or other existing Board of Education
curriculums ¢

e) Similarity to the regular curriculum: Is the new curriculum g
simplified version of tiie regular curriculum or one with a completely new focus ¢

£) Perceived tavrget population: Is the curriculum Pplanned for both 8th

graders and 9th graders, boys and girls, and all shades of ability and achievement?
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g) Relative importance of the curriculum: How vital to the success
of the total Career Guidance Program is the currievium?

Suggestions from Writers and Others. The writers and those interviewed
were encouraged to offer criticisms, suggestions, and evaluative comments.
These assorted subjective appraisals provided a rich source of leads for
further exploration.

Analysis of Current Curriculum. All curriculum materials in use %0 date
in the Career Guidance Program were collected and examined critically for
comparison with the anticipated curriculum as culled from the interviews with
the curriculum writers. The two curriculums were scrutinized for differences
and similarities regarding such issmues as voeational vs. academic emphasis or
rigid vs. flexible lesson plans,

Anglysis of the Board's Evaluation. The Bureau of Educational Research

¢f the Board of Education evaluated five selected schools in May, 19656, The
three parts of their study touched oh the total program, the behavior of the
students, and achievement and attendance records. |

In a questionneire sent to the principals and Career Guidance Personnel
of the five schools, each respondent was asked for his considered opinion
of the Career Guidance Program. A copy of the questionnsire is gppended.
Opinions were sought regarding the following:

a) Describe the most effective aspects of the program.

b) Describe the - % effective aspects of the program.

¢) Describe the r.actions of parents to the program.

d) Should the program be continued essentially unchanged, discontinued,
or modified somewhat %

In addition, the teachers were requested to complete a "Student ‘s School

Attitude Scale” for each pupil in the Career Guidance Program., A copy of this
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scale is also appended. The teachers raied each student on e T-point secale,
moving from "Highly motivated, No rebellion” %o "Highly rebellious, no
motivation.” The teachers were to check onme box for the best description of
the student’s behavior in September, 1965 end another for May, 1966.

Finally, a class sheet was completed for each group which comtained
Reading scores in October, 1965 and May, 19663 Mathematics scores for the same
two dates; teachers' average mark for English, Sccial Studies, and Science
for '64-'65 and '65-'66; and number of times late and absent for '6L4-165 and
165~'66. The evaluative criteria were changes in behevior, achievement, and
attendance.

 Limitsbions of the Study: This evaluation was meant to assess the new ,

curriculum, but the unavailability of the new curriculum pilaced a major

obstacle in the path of this projected assessment. For example, it was not

N

possible to compare the old curriculum with the new. Nor was it possible to
design any analytic categories for an appraisal of the new curriculum. Con-
sequently, this aspect of the report carries a more clinical and subjective
stance., Writers' stated views of what they inténded had to be substituted
for exhaustive analysis of a finished product. Indirect bits of data were
e assembled, rathkr than immediate direct appraisal and critical review,

iV. RESUiTS

For the sake of clarity, this difluse body of data will be reported
according to the objectives of the evaluation. Briefly stated, the objectives

were to determine whether the proposal was implemented; whether the stated

objectives were achieved; and to suggest guidelines for the future.

[
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IMPLEMENTATTON

Although many of the curriculum writers were still in the process of
constructing their new curriculum at the time this part of the report was
beix;g written, it appears that the Board did carry out the basic steps of
the proposal. Curriculum writers were engaged and the Board has been ir the
process of readying the materials for printing.

A question can be raised whether the curriculum writers adhered to the
guidelines and procedures set up in the proposal. Comparison of statements
in the proposal and views expressed by the curriculum writers suggests that
the Board and the writers were not always in accord. For example, the
proposal stated that the Langusge Arts curriculum "will be plarned thrc;ugh

work with newspapers, trade magazines and trade books." However, the

+

-

writers of the Language Arts curriculum expressed no such rutentions.

Similarly, the proposal stated: "This curriculum (Industrial Artg) will

develop saleable skilis to prepare these Youngsters for a useful job in the world
of work.” However, the writer of the Industrial Arts curriculum stgted that he
was not preparing Career Guidance &fudents for a Job, that the primary objective
was to develop confidence and help the child's personality.

Another equivocal issue is whether the curriculum, as planned, is truly
"new". Without considering the variety of applications of the terms, it is
apparent that the Career Guidance curriculum has been under revision for some
time. Of the three parts that comprise the new Social Studies curriculum,
the first two parts were completed on 11/17/65 and 2/9/66. A complete
revision of the Career Guidance Courss of Study in Mathematics was printed on
8/28/6l and the writer of that curriculum was the same person who was to write
the "new" curriculum. Indeed, the research team felt that most of the
supposedly new curriculums were truly modificatiors, extensions, and revisions

of existing Career Guidance Programs.
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The second objective of the proposal ﬁas "0 involve teachers, supervisors
and other resource personnel in developing this curriculum." The purpose
was to trein a nucleus of resource personnel for further work in curriculum
construction. However, in many cases the curriculum was written without
goliciting suggestions from teachers and in.ma;y other instances the writers
stated that their product reqpires no fu;ther work, Consequently, neither

involvement nor ongoingness was noted as & general rule by the research team.

Achieving the Objectives

The previous section deslt with the relative-éxternals of procedures,
but with respect to objectives, one must be prepared to describe the nsture of
the students of Career Guidaﬁce, the professicnal preparation of the teachers
in the program, and the 1png-;ange goals and purposes of the program. It is
not wise to write a curriculum without a clear awareness of the three basic
compbnents of any curricular experience. The proposal states that the

curriculum is designed "to meet thée needs of,.pupils..who are not succeeding,"

of the educational system to meet those needs, then their curriculum is most

likely to be inappropriate.

Beginning with the understanding of tﬁe students' needs, the Director

of the Career Guidance Program stated on geveral occasions that the students
themselves have altered the Girection of the program. Initislly, the Director
felt that a vocati<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>